SAMPLE
TENURE AND PROMOTION DOSSIER

Thank you to Dr. Katharine Adams, Associate Professor of Psychology and Counseling for
sharing this sample dossier. This sample dossier may be helpful in providing guidance in the
preparation of tenure and promotion dossiers. Since faculty members have a variety of
experiences and accomplishments, each faculty member’s dossier will be a unique document.
Please note that the dossier was divided into six sections and appropriate supporting documents
were provided in the appendices located at the end of each section (I-V1)

Section I: T & P Overview

Cover pages (Tenure and Promotion) attached.
Vita attached. NO PUNCHED HOLES

Section I1: Evaluations of the Candidate by Review Committees and Administrators

Relevant sections of the unit and college or division tenure and promotion guidelines for the
appropriate job action.

Valdosta State University Dewar College of Education’s Suggested Minimum Performance
Guidelines for Promotion / Tenure Consideration attached.

Annual Faculty Evaluations for each year under review.

Pre-tenure review letters and annual evaluations are in Appendix A.

Summarize accomplishment of annual goals and status of any recommended areas for
improvement.

My performance as assessed in the annual faculty evaluations has been satisfactory for each of
the past five years. Overall, in the area of teaching and instruction, | have received positive SOI
ratings. | have consistently reflected on and responded to student feedback and have remained
motivated to improve the teaching-learning environment through varied instructional approaches.
In 2008, it was recommended that I collect and report impact measures of my teaching.
Therefore, pre and post measures were implemented. The results of the impact measures have
demonstrated significant positive differences in student learning (See Section Il1: Teaching and
Advising). Each year | have met or exceeded my teaching/ instruction goals and have selected
appropriate goals for the next year.

In the areas of professional growth and productivity, my activities over the past five years have
included pursuing professional licensure and continuing education, research, presentations, and
publications. In addition to meeting the rigorous Georgia state standards for the practice of
professional psychology through licensure, | have participated in research endeavors which have
resulted in several presentations and publications (See Section IV: Scholarship and academic




achievement). Each year | have met or exceeded my professional growth and productivity goals
and have selected appropriate goals for the next year.

Finally, over the past five years, | have demonstrated my commitment to actively serve students,
colleagues, the Department of Psychology and Counseling, the Dewar College of Education, and
Valdosta State University. | have been involved in service work at all levels of the university,
including student research in the form of thesis work, chairing both the Student Services
Committee and Student Financial Aid Committee, and serving as an elected COE representative
on the Faculty Senate (See Section V: Service). Each year | have met or exceeded my
college/community service goals and have selected appropriate goals for the next year.
Summative quotes by Dr. Bob Bauer, Department Head, were taken from my annual evaluations
and are presented in the tables below.

Teaching and Instruction

2011

“Per usual, Dr. Adams earns exceedingly high SOI ratings and response rates large
enough to provide stable ratings. Her reflection and responsiveness to quantitative and
qualitative student data is remarkable. Her impact measures are large and significant. She
met and exceeded her 2011 goals and selected fine ones for 2012. She is a teacher’s
teacher.”

2010

“Dr. Adams continues to use her highly positive SOIs and impact of teaching-learning
data to inform her quality and varied instructional approaches. Dr. Adams met her 2010
goals well and selected reasonable and appropriate 2011 goals.”

2009

“Dr. Adams is practicing the scholarship of teaching with her attention to detail,
experimentation with teaching techniques and approaches, and effect-size measures of
the teaching-learning environment. She addressed her 2009 goals well and selected
reasonable ones for 2010.”

2008

2007

“Dr. Adams is reflective and uses feedback to modify teaching-learning environments of
her courses. Although generally well received, her response rate is low, as is the
department’s, and at times variable. She does need to collect and report impact measures
of her teaching. Dr. Adams addressed her 2008 goals well and her 2009 goals are
suitable.”




2009

2008

“She addressed her 2009 goals well and selected reasonable ones for 2010. To quote
from the Personnel Committee’s Pre-tenure Review of Dr. Adams, Dr. Adams has
pursued a variety of development activities to improve her teaching and broaden her
professional training. The committee especially notes her efforts to pursue licensure as a
psychologist in Georgia, which will provide her the opportunity to improve her clinical
skills, and in turn, her ability to train students in the applied graduate programs,
particularly the clinical-counseling and school psychology programs.”




2007

“We are delighted that Dr. Adams has joined our faculty. She is already contributing to
the undergraduate psychology major and Clinical/Counseling and School Psychology
Programs and importantly she interacts well with her colleagues and students. An
additional goal for Dr. Adams and each member of the department is to develop
measures of student growth in knowledge, skills, or abilities for every class taught and to
report the results for at least one class in next year’s annual evaluation. Dr. Adams will
help the M.S. Program obtain accrediting body recognition this year. Also, because Dr.
Adams teaches courses taken by students in the School Psychology program, she will
assist the department in gaining and maintaining PSC, BOR. NASP, and NCATE
accreditation, including the use of required software.”

Section I11: Teaching and Advising










Overall, students who responded to the SOI surveys (N = 364) over the last five years have
endorsed positive ratings of their courses (M = 4.72) as well as my overall performance as the
instructor (M = 4.62). S
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2011

After reviewing student responses from PSYC2700, | continued to use multiple methods
of teaching and assessment. In response to student suggestions, | posted the lecture
Power Point presentations on Blaze View to facilitate note taking. I also set the Blaze
View quizzes so that they opened at the beginning of the semester and closed at 5:00pm
on the day the class started a new chapter.

2010

After reviewing student responses from PSYC 2700, it appeared that overall students
were pleased with the design and content of the course, as well as the methods used to
teach course content. However, based on student feedback, | considered adding
additional group activities. Also, although the dates for Blaze View quizzes were
indicated in the syllabus, | made a point to announce them in class. Finally, | evaluated
course content to determine if the depth of information was appropriate for students from
diverse majors and backgrounds.

2009

No suggestions were offered by students in their SOIs for this course in 2009. However, |
underwent a teaching paradigm shift after being introduced to the work of Ken Bain,
author of What the Best Teachers Do, and Maryellen Weimer, author of Learner-
Centered Teaching: Five Key Changes to Practice. With a fresh perspective on teaching
and student learning, | re-designed my courses, including PSYC 2700.

2008

After reviewing student responses from PSYC2700, | continued to use multiple methods
of teaching (i.e., power points, video examples, and organized group discussions and/or
projects). For the most part, students appreciated my presentation style described as
upbeat and practical, but two students in PSYC 2700C reported that too much
information was covered during class (including examinations) and perceived my
presentation style as “boring”. Therefore, | considered alternative ways to engage
students during instructional time and to break up the information into smaller units.

2012

PSYC 3400 (Abnormal Psychology)
After reviewing student response from PSYC 3400, the basic design of the course and
methods of instruction will remain. However, based on student feedback, I will consider
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on each exam and provided Blaze View study guides. Some students indicated that they
desired a more formal lecture style and that instructional information is more inclusive of
various theoretical approaches. I did evaluate the professional nature of my lecture style,
making it a bit more formal, but due to time restrictions, could not accommodate all
theoretical approaches.
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assignments.

2008
2007

In reviewing SOI responses for PSYC7100 in 2007 and 2008, it appeared that most
students liked the practical nature of the course content, and they valued how | provided
examples to clarify abstract materials and to model professional style writing. Some
students offered feedback for improving the course. Most feedback was directly related
to the demanding workload and included reducing the number of assignments or
rescheduling due dates to reduce academic demands on students. | agreed that the four
credit hour course is demanding by nature, and | addressed this issue by critically
evaluating and revising the course where appropriate. Feedback also included the
benefits of improving communication between the instructor, graduate assistant, and
students.

PSYC 8400 (Consultation Theory and Practice)

2010

After teaching PSYC8400 for the first time, | realized that slight modifications will be
necessary before I teach the course again. Most students felt the consultation simulation
project was helpful, but those students who had a relationship with their consultee prior
to the simulation appeared to have more difficulty with the assignment. The prior
relationship complicated the consultation relationship. In the future, | will stipulate that
students should not have a relationship with their consultee volunteer prior to the project.

PSYC 8800 (Legal and Ethical Issues in Psychology)
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available to students via Blaze View. A variety of other resources were also uploaded to Blaze
View to help facilitate student success (i.e., syllabus, study guides, sample tests, report writing
templates, and supplemental pdf articles). Depending on the nature of the course, class
discussions, assignments, and/or exams were administered, completed, and/or submitted in an
on-line format through Blaze View. The Blaze View grade book was used for all courses and
remains a convenient means of providing students with feedback on their performance in a
timely manner.

| have been intentional each semester in learning about new resources and technology to
facilitate instruction. In beginning my career at Valdosta State University, | knew very little
about web-based instruction. In an attempt to learn and effectively integrate online methods into
my instruction, | started by incorporating one online learning module into selected classes each
semester. These modules included some of the techniques as described above (e.g., online
resources, discussion boards, etc.), but also included narrated lecture presentations created with
iSpring video technology.

During the fall 2011 semester, | had the opportunity to use online instruction to a larger extent in
my graduate courses. During a five week online learning module, students viewed narrated video
lectures (iSpring), completed relevant individual online assignments, and engaged in online
debates using the discussion board. Communication was facilitated via email and Skype. Online
learning sessions were supplemented with on-campus labs to provide students with opportunities
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research skills and expand my breadth of knowledge. Title pages, signature pages, and abstracts
for the theses tabled below are provided in Appendix E.

Name of Student and Title of Thesis Description of Activity
Lamica Grant, The effectiveness of Positive Member of graduate thesis committee.
Behavioral Intervention Support (PBIS) in a (Chair: Dr. Larry Hilgert)
multi-grade alternative school Currently in progress.

Stephany Norris, Examining the big five Member of graduate thesis committee.
personality factors as predictors of burn out (Chair: Dr. David Wasieleski)

among counselors Completed Summer 2011
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detailing the number of students for which | have written letters of recommendation by year. The
number of requests have steadily increased from 2007-2012 as | have built relationships with
students and established my professional identity as an instructor and clinician in the M.S.
Clinical/Counseling Psychology program and the Department of Psychology and Counseling.

Number of Recommendation Letters Written Each Year

/
12
11 Z

OFRPNWAUIOONWO

2007 2008 2009 2010 2011 2012

A. Advising

Summaries of student opinions of advising for at least the last 4 years. Within these summaries,
candidate describes how she has used information provided by student opinions of advising to
improve advising.

| started advising students in the fall semester of 2008. | am currently listed as the faculty adviser
for 64 students (14 graduate and 50 undergraduate) within the Department of Psychology and
Counseling. I meet with students individually twice per year for advising, which includes
reviewing their unique program of study and assisting them in taking courses that contribute
meaningfully to obtaining their degree and overall career goals. Advisee files are updated at each
meeting to reflect the students’ academic progress and any pertinent information gleaned from
the advising session. Over the past five years, only a small percentage of my advisees have
completed an advisor evaluation. In Spring 2012, two students completed the evaluation; in Fall
2009, 10 students completed the evaluation; in Spring 2009, one student completed the
evaluation; and in Fall 2008, one student completed the evaluation. Tabled below are student
ratings followed by anecdotal comments demonstrating excellence in advising. Please refer to
Appendix F for advising evaluations.

Advisor Evaluation Items Percent of Percent of

“Often” “Always”

Responses Responses
Your advisor assists you in course selection. 0 100
If you sought help on a matter not within the normal 7 93

academic advising process, was your advisor helpful in
directing you to an appropriate source?

Your advisor informs you of program requirements. 7 93
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provided them. It was evident to students who responded to the survey that | cared about them
personally, as well as their progress toward educational and career goals.

Finally, I would like to make mention of my service on the Student Financial Aid Appeals
Committee (Chair, 2009-2010) because it contributed to my development as an academic
advisor. Since being involved with this committee, | am more aware of how poor academic
performance, academic probation/suspension, and loss of financial aid may impact student
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C. Innovative Teaching Approaches

Describe teaching innovation(s).

I have described my general approach to teaching, including course design and revision as well
as the use of technology in the classroom in previous sections. Here 1 will include specific
examples of some of the more innovative approaches to student learning that I have incorporated
into my courses over the past five years:

Breakout Group Activities (PSYC 2700 & 3400): With the large number of students enrolled in
some of my undergraduate courses, it is difficult to engage all students during class. In an
attempt to actively engage students, breakout groups were implemented. Over the course of the
semester students worked together within randomly assigned groups to complete in-class active
learning activities as directed by the instructor. By working together in small groups, students
built relationships with each other, thus increasing their personal investment in each other and
the course. Due to their increased comfort level within the small groups, they were also more
likely to engage in class discussion as a larger group. The small group work also encouraged
class attendance due to the newly formed social networks. Group activities were randomly
chosen for grading throughout the course (two before midterm and two after midterm). If
students missed an in-class group activity (due to a documented medical or family emergency)
they were permitted to complete the activity individually, but in-class participation points were
deducted.

“Show and Tell” Presentation (PSYC 2700 & 3400): This assignment encouraged students to
independently learn more about course related topics that interested them and then provided
them with the opportunity to share their interests with peers. Randomly assigned groups of three
students led a 10-15 minute multimedia presentation that expounded beyond the course
materials. The presentation was relevant to the course topics, but did not replicate the materials
covered in class or in the text (e.g., photographic memory [PSYC2700], pro-ana/pro-mia
movement [PSYC3400]). Each group spent approximately half of their allotted time presenting
audio/visual material (e.g., video/movie/commercial clips, home video clips, pod-casts,
YouTube, print media/graphics) and the other half of the time presenting informational content
in a more traditional didactic style using PowerPoint slides with animation. One typed page
describing the contributions of each group member to the presentation was turned in to the
instructor on the day of the presentation. Each group presentation earned a single grade which
was applied to all group members.
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The final product submitted at the end of the semester contained one (or more) pages devoted to
each developmental period.

APA Style (6™ Ed) Interactive Tutorial (PSYC 8800): The interactive APA style tutorial
designed by the instructor teaches students the basic tenets of APA style (6" edition). Once
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ethics course. Student dyads are responsible for leading the class through a discussion and/or
activity pertaining to a specified topic. Leaders are expected to research the ethical issue
thoroughly and raise the basic ethical issues pertaining to the assigned topic. Visual aids and/or
supplemental materials may also be used.

Debates (PSYC 8800): This activity was also introduced to me by my colleague, Dr. David
Wasieleski, who experienced success using this activity as my predecessor in teaching the ethics
course. Case examples are provided to pairs of students who are required to debate opposing
sides of the ethical issue presented in the case. Students prepare all possible arguments, and then
a random process is used to assign the “side” each student will take. The debate involves a point-
by-point debate, with each side arguing their assigned side. Questions may also be asked of the




PSYC 4800-A
(SP10, SP09, SP08)
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D 0 0
F 0 0
Total 12 100*
PSYC 8800
(F11, F10, F09, FO8)
A 30 7
B 20 38
C 2 4
D 1 2
F 0 0
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PSYC3400A & C
SPRING 2010 (N = 45)

M SD t p Cohen's d effect-size r
PRE | 2456 | 514 | -11.89 | .00 -1.89 .69
POST | 34.84 | 5.73

PSYC 4800 A
SPRING 2010 (N = 22)

M SD t p Cohen's d effect-size r
PRE | 3255 | 588 | -12.64 | .00 -2.10 72
POST | 44.95 | 5.94

PSYC 2700 B
SUMMER 2010 (N = 27)

M SD t p Cohen's d effect-size r
PRE 2.52 .55 -15.85 | .00 -3.32 .86
POST | 4.38 57

PSYC 3400 B & 5400
SUMMER 2010 (N = 25)

M SD t p Cohen's d effect-size r
PRE | 23.80 | 479 | -12.25 | .00 -1.94 .70
POST | 32.80 | 4.47

PSYC 7100 A & B
FALL 2010 (N = 14)
| M [ SD| t | p | Cohen'sd | effect-sizer

PRE 20.57  2.77 -
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PSYC 3400 & 5400
SUMMER 2009 (N = 19)
M* | SD t p Cohen's d effect-size r
PRE 46 | .15 | -14.40 | .00 -3.51 87
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For example, to progress in the MS Clinical/Counseling program, student must pass
comprehensive examinations before providing services to clients during supervised practicum.
Comprehensive examinations cover four core areas of psychology including counseling theories,
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gleaned from the alumni survey, of the 14 students who responded, six had successfully passed a
licensure examination (none of the other eight had attempted), seven were currently licensed or
certified, and three others were currently completing SWE toward licensure. Of the 14 who
responded, 12 were employed within three months after graduation (11 of whom were employed
as counselors).

Finally, over the past five years, | have received numerous cards, notes and emails from
undergraduate and graduate students after meeting with me during office hours, completing one
of my courses, or upon graduation. Students have expressed gratitude for my work in advising,
teaching, and clinical supervision. Below are email excerpts from two students that | supervised
during practicum last spring, affirming the positive impact | made on them personally and
professionally.

On May 03, 2012 at 10:47 AM, wrote:

“Thank you. 1 know you were able to tell us how proud of us you are and how much we have
grown but I know I can say for everyone that you have been a tremendous supervisor this
semester. You helped navigate us through our first real world experiences for our profession and
| know we couldn't have asked for a better supervisor. And personally you have helped me
tremendously over the past two years, | couldn't have asked for a better adviser, professor, or
supervisor. | just wanted to tell you that because | wanted you to know, in case you didn't
already know, that your students truly are thankful for having you. You definitely make a
difference and we talk about it all the time, so thank you.”

On Jul 26, 2012, at 1:21 PM, wrote:
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http://coefaculty.valdosta.edu/lschmert/gera/previous_issues.htm
http://www.counseloraudiosource.net/feeds/CAS090.mp3
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Geltner, J. A., Caldwell, C., Adams, K. S., & Hilgert, L. (2011). Teaching thee hybrid; How to
enhance the students’ experiences outside the traditional classroom. Symposium
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In service to Valdosta State University, | participated in the following activities. | served a full
three year term as an elected COE representative on the Faculty Senate (August 2009-July 2012).
The Faculty Senate serves as the mechanism for shared governance at the University and is the
body to which the statutory, standing, and special committees of the Senate report. The Faculty
Senate functions as the representative, deliberative, advisory, and legislative body of the General
Faculty. I regularly attended Faculty Senate meetings held in September, October, November,
February, March, April, and May of each year. In May of 2011, | submitted and reported the
Student Services Committee annual activity report to the Faculty Senate. In 2012, I participated
in the organizational restructuring
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committee meetings, assisted in examining applicant materials, checked applicant references,
and participated in the phone and in-person interview processes.

On four occasions, | served on committees to review department/program admission appeals
(2009, 2010, 2011, and 2012). In 2009, a student appealed the decision to deny admission to the
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Member (Fall 2009 - Summer 2010)

Admissions Appeals

MS Clinical/Counseling
Program Comprehensive
Examination Committee

Member
(Summer 2009, Fall 2011, Summer 2012)
Member (Fall 2007-

Department
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Section VI: Professional Growth and Development

Conference attendance. Describe how conference attendance has contributed to growth as a
professional. Describe CEUs as a result, if appropriate.

| have attended several professional conferences since becoming a Valdosta State University
faculty member in 2007. These conferences have contributed greatly to my professional growth
in a variety of areas directly applicable to my role as an undergraduate psychology instructor and
graduate instructor/supervisor in the Clinical/Counseling Psychology and School Psychology
programs. As a result of conference attendance, | have improved knowledge and skill in the
following areas: multicultural competency, incorporating spirituality into counseling, social and
emotional issues related to gifted learners, postsecondary teaching strategies, and teaching with
technology. | have also learned much from the psychological and educational research conducted
by students and professionals on a variety of topics. Finally, | have developed a stronger sense of
my own professional identity from interactions with both students and faculty from other
institutions and a variety of specialty areas within psychology. Please refer to the table below and
Appendix M for more detailed information about each conference attended.

5th Biennial Cultural Competency Conference,
Georgia State University Counseling and Testing Center, Atlanta, Georgia
April 12-13, 2012

Health Consequences of Racism (Speaker: Tim Wise). This presentation explored the destructive
mental, emotional, and physical consequences of racial discrimination on persons of color, as
well as the quite real, negative health consequences of racial discrimination, both interpersonal
and institutional, on persons of color, as well as the unexpected negative health consequences of
privilege and unearned advantage for whites. The presentation content challenged previous
assumptions regarding racial equity (3 hours of CE credit).

APA Ethics Code and Diversity Guidelines (Speaker: Rosie Phillips Bingham, Ph.D.).
Multiculturalism and diversities of all types are increasingly reflected in guidelines approved by
the American Psychological Association. This was an interactive workshop focused on gaining
competence in the use of diversity guidel
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Healing, Transformation, and Higher Consciousness (Speaker: Deepak Chopra) This theoretical
presentation addressed accessing higher consciousness to change subjective perspective and
bring about psychological/emotional healing.

Gifted Summit, Center for Gifted Studies,
Valdosta State University,
November 19, 2011

Portraits to Enlighten Our Understanding of the Social and Emotional Lives of Gifted Students
(Speaker: Thomas P. Hébert, Ph.D.). This presentation explored the life stories of several
noteworthy students who provide insights on growing up gifted. Highlighted were the social and
emotional issues they encountered in life. From these portraits participants (mostly teachers)
were able to recognize their influential roles and examine strategies to provide support for the
young people they teach.

Creating Classroom Environments to Support Social and Emotional Development (Speaker:
Thomas P. Hébert, Ph.D.). This session presented a variety of activities to assist teachers in
creating classrooms where gifted students feel welcome and respected. Participants learned to
facilitate non-threatening and enjoyable activities to establish a climate of support.

Graduate Student Research and Scholarship Symposium,

Valdosta State University, Valdosta, GA.

April 29, 2011

At the conference, | reviewed and discussed the research presented by several graduate students
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February 16, 2008

Attended a variety of workshops on practical issues associated with teaching at the
postsecondary level presented by faculty from several postsecondary institutions across the state
of Georgia. This conference significantly influenced my teaching philosophy and led to
significant course revisions (please refer to section entitled Course/Program development and
revisions for additional details). I also presented a research paper on student adaptation to college
as it relates to retention at this conference (please refer to Section 1V: Scholarship and academic
achievement and Appendix J).

Annual Southeastern Psychological Association Conference
Charlotte, North Carolina
March, 2008

Attended a variety of research presentations including: Women at the Top: How Powerful
Leaders Combine Work and Family; Exploring Indices of Wellbeing Across Adulthood; Energy
Drinks: Expectancies and Self-Regulation of Depressed Mood; CEPO Student Research Award
Finalists (Same Sex Sexual Harassment; How Knowledge Affects Pregnancy While Using Birth
Control Pills; and Men’s Body Size Preferences Related to Women’s Body Image). Also, |
presented a research poster on student adaptation to college as it relates to retention (please refer
to Section IV: Scholarship and academic achievement and Appendix J).

Georgia Educational Research Association Conference
Savannah, Georgia
October, 2008

Attended a variety of research presentations including: The Influence of Parents Teach
Association on Children’s Education in Nigeria; and Underlying Causes of Differences in
Educational Attainment on the Basis of Gender and Ethnicity. | also presented a research paper
on student adaptation to college as it relates to retention at this conference (please refer to
Section I1V: Scholarship and academic achievement and Appendix J).

Documentation of University/Dewar College training programs (e.g., Wimba, etc.). Describe
how attendance has contributed to growth as a professional. Describe CEUs as a result, if

appropriate.

The University/Dewar College of Education training programs | attended covered a broad range
of information that has contributed to my professional growth. Specifically, | have improved
knowledge and skill in the areas of classroom technology and online instruction, best practices
for effective post-secondary teaching, and a better understanding of the Valdosta State
University promotion and tenure process. The specific training programs | attended (2007-2012)
and the information presented at each session are detailed chronologically in the table below.

Professional Development Date Topics/details

Activity

Annual Compliance Training | 9/17/12 | Completed the trainings on auto liability coverage,

(USG) driving, and disclosing business transactions.
(Online)




Promotion & Tenure
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Introduction to Live Text 8/7/07 Learned about the basic uses and features of the
(COE), Valdosta, GA Live Text system.

Writing an Effective Syllabus | 8/7/07 Learned about important components of a syllabus,
(COE), Valdosta, GA including conceptualizing the syllabus as a contract.
New Faculty Orientation 8/8/07 Introduction to faculty resources and BANNER
(VSU), Valdosta, GA

If applicable, additional degrees, coursework, certifications, licensure, etc. since last personnel
action.

During my time at Valdosta State University, | have continued to work str
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Georgia Psychology Jurisprudence
Examination. The exam is designed to assure
that licensees possess knowledge at a level
which will allow them to practice in a manner
consistent with the Laws and Rules of Georgia
applicable to the practice of Psychology. The
examination includes 50 scored questions and
covers six content areas.

Georgia Board of Examiners of
Psychologists Oral Examination. The basic
principles of the oral examination are: (1) to
inquire about the candidate’s expected type of
practice and (2) to examine the candidate’s
preparation and readiness to offer
psychological services under the anticipated
practice to the public.

After passing the EPPP, a candidate is
permitted to register for the Jurisprudence
exam. Additional exam preparation included
the following content areas: Assessment,
Competence, Professional Relationships,
Licensure and Regulations, Privacy and
Confidentiality, Recordkeeping and Fees.

Passed Jurisprudence (September 2010).
After passing Jurisprudence exam, a candidate
IS permitted to register for the oral
examination. The oral examination included
evaluation (as acceptable or unacceptable) in
each of the following dimensions: diagnostic
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Creative Applications of Dialectical Behavior Therapy (DBT) with High-risk Adolescents
(Speaker: Melanie Bliss, Ph.D.). This workshop provided a brief, working overview of DBT,
highlighting the components that are particularly relevant to therapy with teens, and then focused
on practical applications. | learned step-by-step DBT-informed strategies for forming and
maintaining therapeutic bonds with teens and families in crisis, decreasing and eliminating high-
risk behaviors, and effectively managing adolescents’ use of technology. We also discussed
integrating a DBT approach with other orientations and considered using a DBT framework for
responding to ethical dilemmas (3 hours of CE credit).

Behavior Intervention Specialists, Inc.

Atlanta, Georgia

December 12 -13, 2011

Functional Analysis & Treatment of Severe Behavior Disorders (Speaker: Brian Iwata, Ph.D.).
This was a two-day workshop for individuals involved in the education, training and treatment of
persons with mental retardation, autism and other developmental disabilities. The workshop
provided a comprehensive review of the currently used functional analysis and treatment
techniques and illustrated the assessment-
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